Performing math tasks is a complex process that requires the recruitment of many cognitive and affective factors. Research on the interplay between cognitive and affective factors associated with math ability is surprisingly scarce in primary school children. In the present study, we examined the contribution of both general and mathspecific anxiety to math performance in a large sample of second-grade schoolchildren, and also their relation with different measures of both domain-general (i.e., spatial and verbal working memory, intelligence) and domain-specific cognitive correlates of math ability (i.e., different skills tapping the approximate number system, ANS). Results revealed a negative relation between general anxiety (but not math anxiety) and math performance, beyond the contribution of the cognitive abilities. Importantly, specific components of both verbal working memory (i.e., digit span) and ANS (i.e., approximate addition) mediated the relation between general anxiety and math performance. The educational implications of these findings are discussed.
Introduction
Learning a discipline such as mathematics is a complex process to which many different factors concur. Also for this reason, in this domain there is a high prevalence of learning difficulties (see [8] ), which lead to negative effects that reverberate not only on the academic success or future career expectations (see [75] for a review), but also on the individual's well-being (e.g., [44] ). It is therefore not surprising that intensive research (e.g., [20, 23, 33, 118] ) is devoted to the detection of the cognitive factors that prompt math proficiency, or, when deficient, underlie math learning disabilities (MLD).
Similarly, a growing amount of studies has also stressed the importance of the affective factors as determinants of math achievement, with a prevailing focus on the role of anxiety (e.g., [17, 50, 82] ). However, only a few studies to date have jointly investigated the role of both cognitive and affective factors associated with math ability, and even fewer have focused on young children (e.g., [43, 70, 96, 97, 111] ). To address this gap in the literature, in the present study we examined the interplay between both domain-general and domain-specific cognitive and affective factors at the basis of math ability in a young sample of second-grade schoolchildren.
Cognitive correlates of math proficiency

Domain-general components: working memory
The domain-general cognitive correlates of math include the cognitive abilities, such as memory and intelligence, that support the individuals' proficiency not only in math, but also in a variety of other domains including language (e.g., [34, 86] ). It is generally assumed, for instance, that intelligence is a relevant domain-general math correlate (e.g., [38, 60, 84, 87] ). However, it should be noted that the intellectual profile of children with math disabilities is not compromised: Individuals affected by MLD have by definition intelligence levels within the normal range (see DSM-V, [1]).
Beyond general intelligence, memory is probably the most studied domain-general correlate of math. Consistent with the widely accepted Baddeley's model ([5,6] ; see also [37] ), memory systems may be subdivided in a more passive component, essentially devoted to transient information retention and precisely expressed in terms of short-term memory (STM), and in a more active component, defined as working memory (WM) in stricto sensu, and additionally involved in information elaboration. According to this model, STM is represented by the two stores of the phonological loop and of the visuo-spatial sketchpad,
